
SEND Maths How are SEND pupils supported at 
Meadows?

• Most children with additional needs are supported through quality first teaching within the classroom. 
• Different groupings, questioning, changing the task and activity, pre/post teaching, adult support, alternative recording 

strategies, scaffolding and using resources

Tasks  Most children will be completing the same/ similar 

task. Sometimes tasks will be adapted to suit the needs of 

learners.  Higher attaining children may be challenged through 

more complex problems or reasoning tasks.   Learners who find 

task difficult may also use of resources eg use of cubes, dienes, 

Numicon 

Questioning  Questioning is adapted and open ended as 

much as possible. At times, teachers will not give a straight answer. 

‘Yes you’re right’ but will allow children to have to prove and explain 

their thinking. Higher attaining children can be challenged through 

questions such as ‘What if?...’

Different Groupings e.g. grouping by 

ability or mixed ability groupings

Grouping children by ability allows support or 
challenge activities to be easily directed to certain 
children. It also allows directed additional adult 
support where appropriate. 

Mixed ability grouping allows children to have 
more fruitful discussions and allows ALL children to 
participate. The higher attaining children have the 
opportunity to explain their methods to lower 
attaining which ensures they have ascertained a 
depth of understanding. 



SEND Maths How are SEND pupils supported at 
Meadows?

Pre and Post teaching
Some children may require additional pre teaching before the lesson in order to prepare them for the lesson ahead. In maths this could be looking at an  
operation that they are going to use in the lesson and creating a step by step check list for the lesson.  After the lesson, a group may have found the lesson more 
challenging and need more verbal feedback and support to look at misconceptions.

Scaffolding
Some children will need a structure scaffold to achieve eg modelled 
expanded method of addition before having a go on their own first.
Children will also be exposed to CPA (Concrete, Pictorial, Abstract): 
Concrete - is the ‘doing’ stage where children use concrete objects to 
model problems. 

Adult Support
Teacher and teaching assistant support will be deployed effectively to 

support the needs of the learners. This enables more ‘in the moment’ 

marking to take place and verbal feedback can be given in order to 

move the learners on with their learning. 



SEND Maths 
How do you ensure children with 
SEND make good progress? 

Teachers plan lessons based on assessment. 

High level needs children are assessed against SENDCOs 
small steps assessment to provide the smaller steps and 
show progress

Pupil progress meetings are held termly to monitor the 
progress.

High level needs groups are planned based on needs eg Year 4 
maths group planned with SENDCOs/Maths subject lead 
support.

Sendco and Maths subject leader support year groups 
planning where needed. 

Provision map targets are reviewed regularly by the class 
teacher and support assistants in classroom.  Staff are given 
time to assess and review these targets and time is allocated 
within the weekly timetable to address pupils’ targets. 

How do  you know this is happening 
across the school?

SENDCOs/Maths Subject leader complete data analysis, have 
meetings with staff and complete book trawls to look at progress. 
Half termly reviews of provision map – review the impact of 
provision.

How do you assess and monitor it?

SENDCOs monitor the data, complete learning walks and book trawls to 
ensure the pitch is appropriate and also to look at progress.

Maths subject lead completes learning walks. Book trawls and does data 
analysis. 

End of term assessments are used to support teacher judgement. 

Interventions are also monitored for impact. This can be found on 
provision map.



SEN Maths 
Autism 
• Removing the barrier of social 

skills needed to access content 
by ensuring group work does not 
predominate lesson structure. 
Periods of silent working 
coupled to deployment of known 
facts, methods and strategies to 
reduce anxiety around what to 
do. 

• Harnessing the powers of 
systematic pattern seeking 
through intelligent variation to 
allow pupils to uncover links 
between knowledge, rather than 
require their discovery through 
random trial and error. 

• Use of familiar routines to 
minimise anxiety about what is 
happening next. Testing for 
success rather than testing of 
content that has not yet been 
taught, learned or applied in 
wider contexts.

Global delay 
• Teachers ensure that the basic maths skills are embedded before moving onto further concepts. Practical 

lessons using concrete apparatus are provided to give a multi sensory and visual approach to learning a new 
concept. Teachers plan provision of overlearning opportunities so that core facts are learned to automaticity.

Dyslexia
• Dyslexia also has an impact on processing speed and memory recall of key facts. Therefore, teachers account 

for this through provision of additional practice to help learn core knowledge to automaticity. Teachers take 
care with explanations, ensuring that instructions are simple and not an overload of information. If a written 
question requires decoding, teachers ensure support is given. If a written response is needed, alternative 
writing strategies may be used such as showing their workings using apparatus.

Dyscalculia
• Teachers plan provision of overlearning opportunities so that core facts are learned to automaticity. 

Concrete apparatus are used as much as possible to embed an understanding before moving onto 
abstract concepts. Lessons are made as practical and multi sensory as possible to provide repetitive 
learning experiences. Extra time is provided to give the child more processing time. Children may struggle 
with reasoning and more abstract concepts and therefore time is given to embed to basics to avoid 
possible causes of confusion and systematic assessment for gaps in core knowledge.


